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                    Director’s Notes:  High Impact Practices  
           Even though the notion of High-Impact Practices (HIP’s) is not a new one in higher education, HIP’s have of late been re-invigorated by recent attention given to them by the 
                                National Survey of Student Engagement (NSSE).  HIP’s are defined as activities and/or experiences in which students are engaged in the educational process and when their learning  
                                goes beyond the classroom to be applied in their personal and professional lives (http://us.tamu.edu/Students/high-Impact-Practices/High-Impact-Practices-Defined).
     
     According to the Association of American College and Universities (http://www.aacu.ord/leap/hip.cfm), the following educational experiences are conducive to high-impact learning:
 • First-Year Seminars and Experiences   • Common Intellectual Experiences   • Learning Communities   • Writing-Intensive Courses   • Collaborative Assignments and Projects   
                                       • Undergraduate Research   • Diversity/Global Learning   • Service Learning, Community-Based Learning   • Internships   • Capstone Courses and Projects
      These high-impact practices may assume different shapes, depending on learner characteristics and on institutional priorities.  At Concordia, all of the high-impact practices listed above are
      occurring in varying forms. 

     Currently, one of the key ways in which we determine the level of student participation in these high-impact practices is through the National Survey of Student Engagement (NSSE). The data   
     below describes the results from the spring 2013 NSSE survey relative to HIP’s separated by class (first-year and senior).
  
  First Year
  Learning Communities, Service-  Concordia College               28%   59%
  Learning, and Research w/Faculty  Plains Private                            12%  55%    
  
  Senior
  Learning Communities, Service- 
  Learning, Research w/Faculty,  Concordia College                    96%     3%
  Internships, Study Abroad,  Plains Private         80%  16%   
  and Culminating Experiences
           Participated in two or more HIPS    Participated in one HIP 
 
      Concordia can certainly be pleased with the strong participation in high-impact practices.  However, as the Director of Assessment, I believe we must do more than just count the number of 
      times our students are participating in these types of activities.  We should also be asking the following questions:
      • Was the experience meaningful? (Quality)   • How do we know that real learning occurred? • How do we improve the learning experience?   • What are we going to do with the data?  
      • Are we making these high-impact experiences possible for ALL  students? 
                                                           E. Ackerman

   

             Spotlight on:   Use of Data
                             As we move forward from the preapatory work and hosting of the Higher Learning Commission team, we can  
       re-focus our efforts on one of the main purposes for engaging in assessment activities.  In order to complete the full cycle of  
       assessment, we must become better at using the data we collect to inform all of the Concordia community and to promote  
       continuous improvement.

        Unfortunately, for many of us, this step is the most difficult and often where the assessment effort gets derailed.  If the  
       results are not particularly urgent, we believe the data are suggesting that “no changes are necessary at this time.”  Or, 
       perhaps, members of the group are unable to reach consensus regarding actions that might be indicated by the data 
       (http://www.csuchico.edu/vpaa/assessment/toolbox/closingLoop.shtml ). 

            However, I am happy to report an excellent example of a Concordia program not only using the data collected, but 
       reporting it in a creative and innovative style. Annually, the residence halls collect data regarding the effectiveness of the
       RAs in each building. Last fall, the survey was modified slightly. 

            Because the RAs and the hall directors had been hearing complaints about the noise levels in the residence halls, they 
       decided to add several questions to the survey regarding those issues.  The hall residents were asked to rate their 
       satisfaction with the noise level during the entire day.

            Pertinent data from the survey were published in each residence hall on the weekly “Tissue Issue” that is posted in the 
       bathroom stalls. Below is an example of the data from one of the residence halls:

 • 85% of the residents indicated that they enjoy living in a residence hall
 • 94% are satisfied with the performance of their RA
 • 25% of the residents think it is too loud between 11 pm-2 am on weeknights 
 • 33% of the residents think it is too loud between 11pm-2 am on weekends  
 • 62% of the residents are satisfied/very satisfied with the overall noise level 

            In addition to a snapshot of the data, the Tissue Issue provided problem-solving strategies. 
 
 WHAT SHOULD YOU DO IF YOU HAVE A CONCERN ABOUT THE NOISE LEVEL?
  #1  Go talk to the people who are being loud. 
         Be calm, and respectful.  Ask them to quiet down.
  #2  If the noise continues, contact your RA or the RA on duty.

            Although the data among the halls varied, the Residence Life staff is taking additional steps to inform students of the
       policy and to enforce the policy more consistently across campus.
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                Assessment News -- Check This Out....
               In the May-June 2013 issue of Assessment Update, Daniel K. Bubb,  
                                     Gregory Schraw, David E. James, Barbara G. Brents, Kyle F. Kaalberg, 
                                     Gwen C. Marchand, Penny Amy,  and Amy Cammet write:  “Multiple 
   studies show that formative assessment can improve student learning in the classroom.... 
   However, less attention has been paid to an equally important phenomenon:  how assessment  
   through student course evaluations at midsemester influences students’ learning and end-of- 
   semester course evaluation ratings....
         Recently Course Evaluation Task Group (CETG) members at the University of Nevada,  
   Las Vegas (UNLV), conducted a preliminary survey of the effectiveness using a midcourse  
   evaluation instrument.  Survey results indicated that faculty can obtain valuable information  
   through the use of midcourse assessments.
         Historically, course evaluations at UNLV have been problematic for both faculty and  
   students....The current mix of [course evaluations] approaches across campus satisfies no one,  
   yet the campus has been reluctant to change them because of a desire to retain approaches              
   that, though cumbersome and inconsistent, have somehow worked.  There had to be a better 
   solution, but what could that be?
         In the spring of 2012, the vice provost for academic affairs appointed a Course Evaluation  
   Task Group (CETG) to review UNLV’s disparate course evaluation approaches and recom 
   mend alternatives.  CETG members...immediately began reviewing departmental course  
   surveys.  Their findings revealed lack of uniformity in question content, a broad range of  
   survey questions numbering anywhere from 2 to 40, and the inclusion of questions that 
   research literature show to be invalid for student evaluation.  
          CETG also found that the return of survey results to faculty was often too slow to be use-  
   ful for the next semester....From a student survey, CETG also found that UNLV students are  
   disengaged from the process, believing it to have little effect on producing positive change  
   in the learning environment....CETG members began discussing how their use of formative 
   assessments at midsemester could improve student learning and end-of-term summative 
   course evaluation results.  Examples of UNLV faculty members use of formative assessments  
   are described next. 
         ...Barbara Brents gave her students an online survey to gauge satisfaction with her 
   classess....One of the interesting results was that many students complained about the
   difficulty of the textbook and some assignments, yet in the survey, more people found them 
   to be among the most effective in learning difficult concepts.  The overall result...was a 
   positive experience for students enrolled in her class because she listened to them and was 
   willing to incorporate some of the ideas.
         Gwen Marchand...used a variety of approaches including asking students to submit index  
   cards after each class.  On these cards students were to write one new idea they had learned,  
   one question or need for clarification, and one suggestion.  Additionally, Marchand used mid 
   course paper evaluations, open discussion in classes, and discussion in UNLV’s Web-Campus  
   course management system....Results were positive, with students noting their appreciation 
   in their summative end-of-term course evaluation comments.   
         Ann Cammett...asked her students to write a memo in response to a set of categorically  
   organized questions based on their experiences as part of a live client clinic....Cammett  
   points out that the students’ evaluations are about their growing professionalism and 
   understanding of related substantive law (Cammett 2012). 
         Daniel Bubb...used a simple index card system in class to get feedback from his students... 
   After reviewing his students’ comments, Bubb made some pedagogical adjustments in the  
   classroom.  The result was apparent:  Students vastly improved the quality of their answers to 
   quiz and examination questions, submitted more scholarly research papers, and increased 
   their participation in class discussions....students expressed appreciation for his willingness to  
   listen to their concerns....
         Kyle Kaalberg...used a formative midcourse evaluation tool for student input that   
   resulted in both greater student performance in his courses and higher summative course  
   evaluation scores....
         Few, if any, scholars in higher education will deny that formative assessment improves  
   student learning.   Evidence available in the literature supports this conclusion.  However, 
   the literature does not adequately explain how effective formative assessment can be when 
   used in midcourse evaluation, and how it affects end-of-course student evaluations.  We  
   believe this is an area that merits additional scholarly attention.  Instructors at Carnegie  
   Mellon, Harvard University, and Carleton College have also adopted this method....
         Results obtained by UNLV instructors clearly showed that both student learning and  
   classroom performance improve when instructors listen to their students’ suggestions and  
   consider implementing them to improve teaching effectiveness.  The evidence also shows  
   how instructors receive higher end-of-course ratings.”  
    Note:  The complete article entitled “Making the Case for Formative Assessment:  How it Improves Student Engagement  
  and Faculty Summative Course Evaluations” by Daniel K. Bubb, director of academic assessment, Gregory Schraw, associate  
  dean in the College of Education, David E. James, associate vice provost for academic  programs, Barbara G. Brents, professor  
  in the Department of Sociology, Kyle F. Kaalberg, doctoral candidate in Department of Teaching and Learning in the College  
  of Education, Gwen C. Marchand, assistant professor of educational psychology, Penny Amy, professor of biology, and Ann  
  Cammett, associate professor of law at the University of Nevada, Las Vegas may be found at wileyonlinelibrary.com 
  (May-June 2013) issues of Assessment Update Vol. 25, No. 3).  

  FYI.... Upcoming assessment activities     
              **  National College Health Assessment Survey
 **  Global Perspective Inventory for Seniors
 **  Collegiate Learning Assessment for Seniors

 

Assessment Humor -- How to Handle Assessment Stress 
 
   •Drive to work in reverse  •Make a list of things you have already done             
                          •  Ask students if they have any Grey Poupon 
             •  When someone asks if you need help, begin to cry and ask:  
                           ”Why won’t you people just leave me alone?”
                             •  Put M&M’s on layaway at the Bookstore  
                       • Move “Caution:  Wet Floor” signs to grassy areas
      •  When an announcement comes over the loudspeaker, assume the  
                  fetal position and scream, “No, no!  It’s those assessment 
                                               committeee voices again!”

      

     Did You Know....All 2013 entering Freshmen were invited to
       participate in one or more of Concordia’s fall cycle of assessment activiites.   
       The participation was distributed among the assessments as follows:
 Global Perspectives Inventory (GPI)  560
 Project SAILS    102
 Collegiate Learning Assessment (CLA)  100
       Look for the results of these assessments in upcoming issues of the 
       Focus. . .on Student Learning.          

Assessment Terminology

      Value-Added Assessment -- A measure of the growth in a 
      student’s knowledge and skills over time.  A value-added 
      assessment requires at least two measures of the same learning 
      outcome at different points in time, usually at the beginning of the 
      course or program and just prior to completion.

   


